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“Good teaching is a response to 
students' learning rather than the 

cause of students' learning.”

Rodgers & Raider-Roth, “Presence in Teaching,” Teachers and 
Teaching: Theory and Practice, 12[3], 2006





“To think like an assessor prior to 
designing lessons does not come 
naturally or easily … We are far 
more used to thinking like an 

activity designer or teacher once 
we have a target.”

—Wiggins & McTighe, Understanding

by Design (2005), p. 150
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learners

proactive



https://www.youtube.com/watch?v=nQ94_T75Rt4

https://www.youtube.com/watch?v=nQ94_T75Rt4


Think–Pair–Share

What did you hear? What is 
encouraging about this video?



• Confidence
destination

assess and reflect 

growth mindset

• Enhanced communication 
shared language 

internalization by the 
learner







Learning Continuum



Continuum Step One:
Clarify Proficiency Targets and Criteria

How will we know learners are 
thinking (or behaving) proficiently?
• What are the visible actions we

would need to see learners take to 
indicate proficiency? (I can…/ 
targets)

• What are the descriptive qualities 
of proficiency? (Criteria)



How will proficiency look?

Additional questions you might ask…
• Do students have to write their 

understanding?
• Can they copy ideas word-for-word or should 

they synthesize?
• Do we want them to explore text structures 

and features?
• How complex should the text be?

Proficiency targets or

“I can statements”

Criteria





Continuum Step Two:
Predicting Challenges/ Needs

Where do we think learners might 
experience challenge? Where might 
they need support?
• Which of these challenges are 

expected (and will be part of our 
instructional plan)?

• Which of these challenges are 
“bigger”? (and may require more 
intensive intervention)



How will I develop and 
support learning?

Exploring targets and

daily lessons

Formative assessment



Where might my learners need more 
intensive support?

Readiness targets and

misconceptions, mistakes

Pre- assessment and 

early intervention (Tier 1 and 2)





Predicting only gets us so far. For diagnostic 
affirmation, we have to look at observations, 
conversations,  and artifacts/products.



Continuum Step Three:
Considering Extension

How might we extend the 
learning for those who are 
proficient early? 
• What might these learners 

do to experience challenge 
and growth?



How do I extend for learners 
who are proficient early?
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